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PYP planner





1.  What is our purpose?


To inquire into the following:


transdisciplinary theme: 


Where we are in time and place.


central idea:  


Migrations bring about profound changes in people and places.





Summative assessment task(s):


What are the possible ways of assessing students’ understanding of the central idea? What evidence, including student-initiated actions, will we look for?


Students will pretend that they are early settlers on the island and write or role play  about their experiences.





Write about differences between the One Room School, and their modern classroom.





On a map, students will trace migration routes, and explain how each migrant group got here.





By the end of this unit…


Most children will be able to describe some of the features of past Caymanian society and compare their lifestyle now with the past. Some will be able to put themselves in the shoes of a migrant and describe their actions and feelings.


Most will be able to identify their ancestors and where they originally came from. Some will be able to describe the reasons why their ancestors moved to Cayman and what that experience was like. 


Most children will be able to use sources of information – including the places visited on their field trips – to collect information about aspects of the past in Cayman. Some will be able to record what they saw. Some will be able to use that information to make comparisons and draw conclusions about life then in relation to now.











Class/Grade:    Year 4                        Age group:   


School:  North Side Primary             School code:


Title: Oh, The Places You’ll Go


Teacher(s):  Mrs Wright


Date:  


Proposed duration:    6 weeks





2.  What do we want to learn?


What are the key concepts (form, function, causation, change, connection, perspective, responsibility, reflection) to be emphasized within this inquiry?


Causation – looking at how and why people migrated to Cayman 


Connection – who are my ancestors and how does their story involve me in the past?


 Perspective – how different is my view of the island and that of my ancestors?  Reflection – how does the past influence the present and how people view migration.





What lines of inquiry will define the scope of the inquiry into the central idea?


An inquiry into the reasons migrations and settlements occur.


The impact migration and settlement has on the newcomers and indigenous populations.





What teacher questions/provocations will drive these inquiries?


●  Who do you regard as an ancestor?


●  How did these persons get to Cayman?


●  What are some experiences of early settlers on the island?


●  Why are so many different ethnic groups living in Cayman now? What’s the attraction? 


●  Do you think that you would enjoy living in Cayman long ago?


●  How does migration affect migrants as well as natives on the islands?


●  What are some changes that have taken place in Cayman as a result of migration?





Vocabulary – migrant, migration, ancestors, settlement, artifacts, deserters, origin, culture, inhabit, explore, relatives, population, native, indigenous.
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Planning the inquiry





3.  How might we know what we have learned?


This column should be used in conjunction with “How best might we learn?”


What are the possible ways of assessing students’ prior knowledge and skills? What evidence will we look for?


Pre-assessment


       ●  Student write about what they know about the importance of having older relatives.


       ●  Provide opportunity for student to define the term ‘ancestor’.


       ●  Have students name some of their ancestors and say in what way they are related.


       ●  Relate how older relatives have impacted their lives as children.





What are the possible ways of assessing student learning in the context of the lines of inquiry? What evidence will we look for?


Formative assessment


●  In small group discussion teacher and students give their understanding of life on the island when the early settlers arrived.


●  Visit some ancestors in North Side and have discussion and recording of experiences they have had in Cayman long ago.


●  Describe lifestyle of ancestors, based on artifacts seen.





Summative assessment


        ● Have an expose of some aspects of Caymanian heritage.


        ● Display pictures of some ancestors, and trace relationships.


        ● Display pictures of artifacts then have children explain what they are, and how each was used by their ancestors.


        ● Describe processes involved in constructing a wattle and daub house. Explain why these resources were used over other available resources.








4.  How best might we learn?


What are the learning experiences suggested by the teacher and/or students to encourage the students to engage with the inquiries and address the driving questions?


● Have pupils investigate and record how different migrant groups arrived in the island.


●  Create and display migration routes taken by different ancestors.


●  In small groups, students research, record and present information gathered on the movement of different groups into the Cayman Islands.


●  As a class, brainstorm, document on chart the different changes that take place in Cayman as a result of migration.


●  Students share and display questions that will guide the inquiry.


●  Students share findings with classmates.


●  Research and present information on migration of African ancestors.


●  Display pictures of ancestors showing different racial backgrounds.


●  Explain their relationship.





What opportunities will occur for transdisciplinary skills development and for the development of the attributes of the learner profile?


Research skills – migration to the island and their own personal background. (inquirers)


Communication skills – talking and listening; reading and writing; presenting and informing others of their findings. (communicators)


Thinking skills – assimilating knowledge; making sense of the past in relation to the present; applying knowledge to explain why things are as they are in relation to food, crafts, traditions, culture. (thinkers).

















Vocabulary – migrants, migration, ancestors, settlement, artefacts, deserters, origin, culture, inhabit, explore, relatives, population.








5.  What resources need to be gathered?


What peoples, places, audio-visual materials, related literature, music, art, computer software etc. will be available?


How will the classroom environment, local environment, and/or the community be used to facilitate inquiry?


Take pupils on guided tour in order to get first hand knowledge of life on the island long before they were born. Fort George and the Guard House in order to understand how their ancestors protected their island. West Bay to examine old wattle and daub house built by ancestors. Tour the Mission House to see artifacts gathered and put on display to indicate how their ancestors lived. Visit cemetery in Bodden Town where the remains of some ancestors lie. Visit the Wreck of the Ten Sails, in East End where it is believed to be the site of many ship wrecks which forced a number of their ancestors to remain on Grand Cayman. Visit traditional Caymanian houses to see interesting features that they have. Have students visit one room school in Savannah in order to identify with early experiences of their ancestors.
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Reflecting on the inquiry





6.  To what extent did we achieve our purpose?


Assess the outcome of the inquiry by providing evidence of the students’ understanding of the central idea. The reflections o f all teachers involved in the planning and teaching of the inquiry should be included.











How you could improve on the assessment task(s) so that you would have a more accurate picture of each student’s understanding of the central idea.








What was the evidence that connections were made between the central idea and the transdisciplinary themes?





To what extent did we include the elements of the PYP?


What were the learning experiences that enabled students to:


develop an understanding of the concepts identified in “What do we want to learn?”


demonstrate the learning and application of particular transdisciplinary skills?


Develop particular attributes of the learner profile and/or attitudes?


In each case, explain your selection.
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Reflecting on the inquiry





8.  What student-initiated inquiries arose from the learning?


Record a range of student-initiated inquiries and student questions and highlight any that were incorporated into the teaching and learning.


●  Were there people living on the island when Colombus first came here?


●  Why did Colombus come here?


●  What do people do when they settle?


●  How did our ancestors survive on the island?


●  What did they use to make their houses?


●  Who are our ancestors?


●  How did they get here?


●  What was life like for our ancestors long ago?








At this point teachers should go back to box 2 “What do we want to learn?” and highlight the teacher questions/provocations that were most effective in driving the inquiries.











What student-initiated actions arose from the learning?


Record student-initiated actions taken by individuals or groups showing their ability to reflect, to choose and to act.








 9.  Teacher notes
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